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Breadth (up to 24 Credits): Students must complete eight courses satisfying each of the seven categories.  
Each of the eight courses must satisfy at least one of the seven categories and at least one of the eight 
must satisfy two categories.   No category may be satisfied by more than two courses:  
 

 Creativity and Aesthetics (CA) 

 Historical Contexts (HC) 

 Individuals, Institutions, and Cultures (IIC) 

 Literary Analysis and Interpretation (LAI) 

 Philosophical, Religious and Ethical Inquiry (PRIE) 

 Exploring Science (ES) 

 Technological Advances and Society (TAS) 

 

Proficiencies and Experiences (0 Credits – Co-curricular): Students must satisfy each of the following 

Proficiencies and Experiences: 

 

 Community Engagement (CE) 

 Global Engagement (GE) 

 Human Diversity (HD) 

 Civic and Individual Ethics (CIE) 

 Oral Communication (OC) 

 Quantitative Reasoning (QR) 

 Writing (W) 

 Writing in the Major or Minor (WIMM) 

 

The total number of credits needed to graduate with a bachelor’s degree is 120. 

There are a number of key benefits to the Common Curriculum both in comparison with the University 

Curriculum (of which it is an adaptation) and with the General Education Curriculum (GEC), the 

predecessor of the UC.  With regard to the UC, the CC is much simpler and increases the likelihood of 

students finishing in four years, while still completing multiple majors and minors.   The new assessment 

methodology (see below) holds out the promise that assessment will result in meaningful and sustained 

improvements to our curriculum.  The CC opens the door for honors student to craft their own minors 

that simultaneously allow them to meet the breadth requirements.  The CC is more transfer friendly than 

the UC.  It has a stronger emphasis on writing across all four years than either the UC or the GEC.  The SLR, 

that applies to all undergraduates in both the UC and CC, implemented what had been a long-standing 

recommendation of several earlier general education reports.  It sets us apart from many of our peer and 

aspirant institutions which typically limit such a requirement to liberal arts majors and confirms our tag-

line, World Changers Shaped Here.  The new emphasis on critical reasoning as a requirement for all 

students, coupled with the requirement that all first-years complete D&D 1312, also distinguishes us from 

many of our peers. 

 

Recent reports from both the McKinsey Global Institute (MGI) and Accenture Research (AR) regarding the 

changing nature of work over the next decade support our approach.   In their report, Jobs Lost, Jobs 

Gained: Workforce Transitions in a Time of Automation, MGI argues that a college education will become 

even more important and that one of the key elements of that education will be “logical reasoning 

abilities,”1 precisely the intent of the new Critical Reasoning course.   The authors of the 2018 AR report, 

Redefine Your Company Based on the Company You Keep, argue that with the advent of AI, companies 

will need to create new social contracts with their customers around the use of data.   The ethical 

implications are both broad and deep.  According to the CEO of L’Oréal, “The next 10 years will see ethics 

becoming no longer a ‘nice to have,’ but a fundamental prerequisite to any organization’s license to 

operate.  For companies that are leaders in this area, it will become a competitive advantage.”2   Our 
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proposal also emphasizes ethics, especially as it relates to students’ engagements both as individuals and 

as contributors in the social and civic arenas. 

 

We recommend a post hoc assessment methodology in conjunction with the curriculum.  As noted above, 

assessment was one of the problematic areas when the University Curriculum was introduced and 

although a number of changes have been implemented to improve it, we believe post hoc assessment 

offers several advantages over the current, every course, every student, every semester approach.   The 

data generated by our current strategy outstrips our ability to generate effective recommendations for 

improvement from it.  In addition, it involves a significant time commitment on the part of faculty and 

more importantly, on the part of our Office of Institutional Planning and Effectiveness that could be used 

to greater effect.  Post hoc assessment will implement both sampling of artifacts and cyclical assessment 

of each of the requirements. 

No new curriculum can be implemented without some additional costs.  While some new resources were 

made available when the UC was launched, in particular new lecturer lines in World Languages, the 

amount was clearly inadequate to the size and complexity of it.   The General Education Review Task Force 

was cognizant of the need to minimize new resource allocations in conjunction with the launch of the CC.   

Nevertheless, some new allocations will be essential to fully carry out its implementation (e.g., CR 

instructors), while others will greatly benefit from increased resources.  The first two are essential to fully 

implement the CC.  The remaining costs would greatly enhance it. 

 

1. $200,000 for three new D&D/CR lecturers, reducing adjunct size.  This funding is essential to 

carrying out the requirement that all first-year students complete the full year D&D/CR sequence.  
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We expect that the adoption of the CC will also result in cost savings.  These cost savings are harder to 

quantify since they are the outcome of the reduction of complexity; but they are no less real. Reduced 
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General Education Review Task Force Report 

 
This report begins by laying out the key elements of the Common Curriculum (CC). Section 1 describes the 
process employed in arriving at the curriculum since the release of the draft report on October 31, 2017. 
Included in this section are comparisons with that draft and with UC 2016 (UC). A description of the new 
Civic and Individual Ethics proficiency and experience is provided in Section 2. In Section 3, the new Critical 
Reasoning course, CR 1313, is described. Assessment methodology is described in Section 4. Section 5 
contains a list of recommendations that we believe will enhance the implementation and effectiveness of 
the CC. 
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Section 1: The Common Curriculum 

 
The draft report issued on October 31, 2017 provided the context and rationale for the creation of the 
Common Curriculum (see Appendix C). The essence of this curriculum, following and adapting the vision 
of SMU’s Master Plan of 1964, “is that intellectual and professional excellence rises from the solid 
foundation of a liberal education. Our purpose is to educate students to become aware, ethical, engaged 
human beings and citizens. General education provides the foundation for students to discover, develop, 
and pursue the passion that leads to a meaningful life.έ  
 
Recent reports from both the McKinsey Global Institute (MGI) and Accenture Research (AR) regarding the 
changing nature of work in the next decade support our approach. In their report, Jobs Lost, Jobs Gained: 
Workforce Transitions in a Time of Automation, MGI argues that a college education will become even 
more important and that one of key elements of that education will be “logical reasoning abilities,”1 
precisely the intent of the new Critical Reasoning (CR) course. The authors of the 2018 AR report, Redefine 
Your Company Based on the Company You Keep, argue that with the advent of AI, companies will need to 
create new social contracts with their customers around the use of data. The ethical implications are both 
broad and deep. According to the CEO of L’Oréal, “The next 10 years will see ethics becoming no longer a 
‘nice to have,’ but a fundamental prerequisite to any organization’s license to operate. For companies 
that are leaders in this area, it will become a competitive advantage.”2 Our proposal also emphasizes 
ethics, especially as it relates to students’ engagements both as individuals as well as 
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A number of concerns were raised in these meetings. The two most salient were the impact of the removal 
of PRW1 and 2, and the syllabus and implementation of the Critical Reasoning course (CR 1313). Other 
concerns included a perceived lack of interdisciplinarity, limitations on what courses could count toward 
general education based on level and prerequisites, the second language requirement, assessment, 
limitations on breadth requirements that could be met through a major, and names of some of the 
breadth categories. In addition we have now filled out the requirements for the new Civic and Individual 
Ethics tag (see Section 2) based on conversations with others. 
 
In response to the draft the PRW faculty proposed a modified PRW1 course that addressed many of the 
concerns raised in our October report. The entirety of the third forum was devoted to a discussion of the 
proposal. Simultaneously, the task force approached Student Affairs to see if they would be open to 
providing the relevant instruction through a non-credit course. They agreed and drafted their own 
proposal (both proposals appear in Appendix B). While we hoped the two groups might work together on 
a common proposal, this effort was not fruitful. Therefore, we held a meeting to listen to groups 
representing both proposals followed by a meeting to weigh the alternatives. The PRW presentation was 
supported by several faculty members who spoke in favor of continuing both PRW1 and 2 as part of 
general education. 
 
After careful consideration of both proposals and discussions we confirmed the removal of PRW1 and 2 
from the CC. While the PRW proposal clearly addressed our concern about making space in first semester 
schedules, we still believe the critical content of PRW1 belongs in Student Affairs and will benefit from a 
closer relationship with the Residential Commons as laid out in the Student Affairs proposal. Regarding 
PRW2, the removal from general education does not mean students could not take such courses as 
electives. One-credit courses serve a number of valuable purposes for students including retention (e.g., 
a one-
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To address concerns raised regarding the new CR 1313 course, the proposed curriculum and its 
relationship to D&D 1313, the General Education Review Task Force met with all of the D&D faculty in 
groups of four to six. Based on these discussions we created a task force to develop a framework for CR 
1313 that accounted for the views of our task force as well as the concerns of the D&D faculty. The report 
of that task force is contained in Section 3 (see the timeline of this task force in Appendix A). It was 
approved by the General Education Review Task Force. Under the CC all first-year students would be 
required to complete CR 1313.  In addition, we recommend that all first-year students be required to 
complete D&D 1312.  Due to the desire to have students in high-credit majors complete the SLR we 
recommend that this two-semester sequence need not be completed in the first year. 
 
Assuming the CC is approved by the faculty and Board of Trustees, a more detailed framework syllabus 
for CR 1313 will be developed. In addition, a critical reasoning module that will constitute between a 
quarter and a third of the semester along with a textbook for the course will be needed. We recommend 
that faculty designing the syllabus, module and textbook be compensated for this development, which 
ideally would take place in spring and summer 2019 with a pilot run in spring 2020. The faculty 
development team must include current D&D faculty. 
 
Unlike D&D 1312 (and most sections of D&D 1313), but like the rest of the UC, we expect and encourage 
faculty from across the university to participate in teaching CR 1313. While we expect more uniformity 
across CR 1313 sections than is currently the case for D&D 1313, we have left considerable flexibility 
regarding content. Faculty who wish to teach CR 1313 must agree to follow the framework and develop a 
syllabus based on the framework syllabus. Assignments must also follow framework recommendations.  
The syllabus must be approved by the Writing Oversight Committee (see below). 
 
Several structural changes will enhance this new course. First, we recommend that CR 1313 be overseen 
by a Coordinator who reports to the Director of the D&D program.  This follows the model in place for 
ESL sections of D&D, as well as for the University Honors Program and Hilltop Scholars Program sections 
of D&D.  The Coordinator will join the D&D director in serving on a standing Writing Oversight 
Committee of faculty that also includes a lecturer who teaches in both the D&D and CR programs as 
well as faculty who teach W and WIMM courses. The focus of the committee is to ensure that the key 
outcomes associated with the course are met by all instructors and to work to better coordinate 
instruction in D&D 1312 and CR 1313 with that taking place in the W and WIMM courses.  In particular 
the committee will vet CR 1313, W, and WIMM proposals.  The Writing Oversight Committee will be 
appointed by the Council on General Education with recommendations from each of the schools and 
the membership must reflect each of the divisions. Thus, the committee will 
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that hinders our efforts to advance student writing beyond the first year in a consistent and coherent 
manner.  The Writing Oversight Committee should help address this shortcoming. 
 
The only remaining concern with the Foundations involved the two-course second language requirement. 
Since nearly 95% of incoming first
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The need to complete one course that satisfies two breadth categories is also a change from the draft 
proposal made in response to a concern about a lack of interdisciplinary focus in the CC.  The only 
exception to this rule will be for team-taught KNW courses. Such courses will meet two breadth 
categories.  Students can take advantage of this exception only once thereby reducing the breadth course 
count from eight to seven. 
 
To further enhance breadth, students may complete no more than four out of eight breadth courses using 
the same prefix (all Music and all Studio Art prefixes are considered as one for the purposes of this 
restriction). This still affords students and departments significant flexibility. For example, if a department 
has courses in the major that meet the CA, HC, PRIE, IIC and TAS requirements, one student could choose 
to satisfy CA, HC, PRIE and IIC within the major while a second student could choose to satisfy HC, PRIE, 
IIC and TAS. Nevertheless, this restriction does provide an incentive for majors and minors that include 
courses from multiple prefixes, which are often interdisciplinary in nature. This is both a change from and 
clarification of the draft CC in response to faculty concerns. 
 
Students can complete either two ES courses or one ES and one TAS. Students who choose this 
replacement will be able to use three ES courses toward fulfillment of the CC. Allowing three ES courses 
to count toward completing the CC re-emphasizes the importance of scie





SMU, Office of Curricular Innovation and Policy   8 
 

Changes to courses that meet Foundations, Breadth, or Proficiency and Experience requirements can be 
made by the Council on General Education.  Changes to Student Learning Outcomes can be made by the 
Council in consultation with the Academic Policies Committee of the Faculty Senate and the Office of 
Institutional Planning and Effectiveness.  Any other changes must be made in consultation with the Faculty 
Senate and may, if deemed sufficiently substantial, require a vote of the faculty and Board of Trustees. 
 
What sets the Common Curriculum apart from its predecessors (the Common Educational Experience, the 
General Education Curriculum – GEC and the UC) are the following:  
 

 While previous reports called for the inclusion of the second language requirement, only with the 
UC and CC has this actually been incorporated into general education. We provide a significant 
incentive for students to complete the third semester of a second language through the Literary 
Analysis and Interpretation requirement. Although the CC SLR and LAI requirements are less than 
what was called for in UC 2010, they are a significant step forward in promoting global 
engagement and SMU Abroad, SMU priorities, and set us apart from many of our peer and 
aspirants which only require liberal arts students to meet a SLR. 

 While the UC and CC both are based on a distribution model like the GEC the categories are 
broader and more interdisciplinary. 
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Communication (Advertising, Corporate Communication and Public Affairs, Film, Journalism) students will 
typically need to complete 13 credits of Fundamentals outside the major and 15-18 credits of Breadth 
outside the major for a total of 28-31. 
 
Business (Accounting, Finance, Management, Marketing, Real Estate) students will typically need to 
complete 10 credits of Fundamentals outside the major13 credits of
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 reflect on and debate the civil and ethical issues associated with them, and 

 discuss relevant elements of them in light of the specific foci of their particular courses. 
 
This tag most obviously fits courses treating American history, government, and politics, but it is by no 
means limited to them. A few examples help to demonstrate the breadth of disciplines that could adopt 
this tag. 
 

 Journalism could assess civic and ethical questions that arise out of the First Amendment’s 
guarantees of freedom of speech and press 

 
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 Disciplines associated with particular professions might debate particular issues that arise within 
those professions. In general it will not suffice to discuss the codes of ethics that govern those 
professions without thorough discussion and debate of particular cases that have arisen or might 
arise within those disciplines.   So, for example: 

o Journalism classes might debate the role of hate speech, the obligation to protect sources, 
or the obligation to represent facts in an unbiased manner. 

o Advertising and Marketing classes might debate the permissibility of the use of sexualized 
advertising or the obligation to represent the relevant product accurately. 

o Business classes could debate the competing obligations to shareholders vs. stakeholders, 
the environmental obligations of businesses, or the obligation for businesses to anticipate 
and compensate for negative externalities.   They could also debate the role of corporate 
governance and boards of directors as the primary stewards of corporate actions. 

o Engineering classes could consider possible tradeoffs in obligations of safety and 
efficiency, or to what degree it is an engineer’s obligation to anticipate ethically 
problematic uses of developed technologies. 

o 
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o make strategic choices as authors, including addressing particular audiences and 
purposes; justifying the inclusion/exclusion of sources; and creating, revising, and editing 
multiple drafts.  

o evaluate the soundness, validity, and persuasiveness of arguments, as well as to create 
their own arguments with these properties. 

o approach academic research, like writing, as a process. 
o employ and document sources ethically and accurately, according to context 
o adhere to the conventions of standard written English. 

 
Textbooks: 
 
All sections 1312/1313 will require a style manual to be used throughout both semesters; we recommend 
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The first few weeks of all sections of 1313 will introduce students to techniques for evaluating arguments 
for validity, soundness, and persuasiveness. Students will learn to evaluate information for reliability and 
accuracy using methodologies drawn from a variety of disciplines including philosophy, the natural 
sciences, psychology, history, mathematics, statistics, and mass media. Students in all sections will write 
a thesis-
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General Education SLOs for the Second Course 
 

I. Students will evaluate a written argument using concepts of critical reasoning. 
 Note: To be assessed using the essay students will write to demonstrate their 
 proficiency with ideas introduced in Part I of the course.  

 
II. Students will conduct independent research in which they employ critical reasoning skills to 

locate, evaluate, and use source materials that are reliable, relevant, and persuasive. 
  Note: To be assessed using an annotated bibliography, literature review, or some  
  other discipline-specific written document in which students will use both information  
  literacy and critical reasoning skills to reflect on the accuracy, relevance, etc. of their  
  sources and on the process through which they chose their sources 
 

III. Students will integrate a broad range of source materials to compose a thesis-directed, 
research-based analytical essay about an issue with contemporary societal and ethical 
importance 

  Note: To be assessed using the final research paper  
 
A time-line describing the process of creating CR 1313 is provided below in Appendix A. 
 
Section 4: Assessment 

 
With the proposed revisions to UC 2016 and the pending changes in SACSCOC requirements, we 
recommend adopting a post hoc assessment methodology if possible. As noted above, assessment was 
a serious flaw in our 2011 SACSCOC Reaffirmation Report, and although a number of changes have been 
implemented to improve it, we believe a cycled, post hoc assessment offers several advantages over the 
current, every course, every student, every term approach. We believe our current strategy lessens our 
ability to provide objective, meaningful, comprehensive, and effective recommendations to improve 
student learning. (Seeking regular improvement is now part of SACSCOC obligations.) In addition, the 
current assessment approach involves a significant time commitment on the part of faculty and the Office 
of Institutional Planning and Effectiveness. 
 
Post hoc assessment is accomplished by small teams of faculty using (anonymous) artifacts submitted by 
students in CANVAS. SMU’s LMS does not currently support the use of objective exams for assessment so 



http://www.learningoutcomesassessment.org/
http://www.aacu.org/value/rubrics
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Appendix A: CR 1313 Timeline and Process 

 
To:  Peter Moore 
From:  Vicki Hill 
Subject:CR 1313 Committee – From Process to Product 
Date:  16 May 2017 
 
Our committee members were Stephanie Amsel (D&D), Vicki Hill (General Education), Matt Lockard 
(Philosophy), Bruce Levy (D&D), Jonathan McMichael (SMU Libraries), Nina Schwartz (English), Emily 
Sharma (D&D), and Mark Vamos (Journalism). We met for at least one hour every Wednesday, excluding 
Spring Break, from March 7th through May 9th. 
 
We saw our primary charge as designing a version of CR 1313 that met the objectives of the General 
Education Review Task Force while addressing the concerns of the English and History faculties. At first, 
we concentrated on developing a shared understanding of what the Task Force recommended for CR 1313 
and of how CR 1313 differed from the other writing-based recommendations, specifically DISC 1312, 
Writing “tag” courses, and Writing in the Major/Minor.  
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We began thinking of the course explicitly in two parts: 1) a common unit introducing critical thinking and 
information literacy and 2) instructor- or discipline-specific units in which students both employ and 
reflect on critical thinking methodologies, culminating in a research paper. 
 
Each of us then submitted recommendations for CR 1313 course objectives and, if possible, assignments 
suitable for developing/demonstrating these objectives. These appear as Appendix E. It was from this list 
and earlier materials that we were able to finalize the document submitted to you on Monday, May 14. 
 
More work remains to be done. 
 
We concluded that locating, designing, and/or creating the actual contents of the unit introducing Critical 
Thinking and Information Literacy was 
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Appendix B: PRW and First-Year Experience Proposals 

 
PRW PROPOSAL IN RESPONSE TO THE GENERAL EDUCATION REVIEW TASK FORCE REPORT  
MARCH 2018  
 
We thank you for the time and effort you have put forward in your support of SMU and furthering our 
academic mission. The evaluation and development of an undergraduate curriculum is a substantial 
undertaking, and we recognize the extensive considerations associated with guiding SMU’s curricular 
success. We further understand that these decisions are particularly challenging in an environment where 
universities must continually seek to increase their academic stature relative to their peer and aspirant 
institutions. We share the institutional mission of enhancing SMU’s academic quality and have likewise 
witnessed the many ways in which our Personal Responsibility and Wellness courses contribute to that 
goal by improving students’ ability to think critically about themselves and their position within the 
university community. After considerable reflection and research, we would like to address the Task 
Force’s recommendations and use this opportunity to revise Personal Responsibility and Wellness 1101 
(PRW1) in order to create an academically rigorous course that strengthens the Common Curriculum while 
being mindful of institutional requirements and resources. Specifically, we propose:  
  

1. To contribute to the Common Curriculum’s mission by developing and implementing a revised 
version of PRW1 that focuses on students’ mindsets, with a specific emphasis on students’ 
responsibility to the self, the SMU community, and to society.  

2. To increase the academic rigor of PRW1 in the Common Curriculum by offering it as a graded, 
one-credit course. All course sections will have a standardized syllabus grounded in empirical 
research and theory, and students may take the course at any time during their first two years of 
enrollment.  

3. To ensure SMU’s compliance with the U.S. Department of Education by continuing to deliver and 
assess federally mandated Title IX content in the academic curriculum.  

  
At the course’s inception, the core components of PRW1 were anchored in concepts of individual choice 
as it relates to multidimensional aspects of well-being. As institutional priorities shifted in response to 
changing student needs over the past three decades, additional content has been integrated into the 
curriculum. The gradual increase in content made it difficult to attend to the complexity inherent to many 
of the topics addressed in the course. With the onset of the Common Curriculum, we propose to revise 
PRW1 by reducing the scope of course content so that faculty and students can address the most salient 
topics in greater depth. Our revised course will strengthen the focus on associations between students’ 
mindsets, choices, behaviors, and outcomes. This applies not only to decisions that affect students 
themselves, but also how their actions affect others and their community. Writing assignments and in-
class discussions will challenge students to think critically about their values, beliefs, and identities. 
Reflective essays, class presentations, and discussions will require students to articulate their thoughts in 
written and oral form. For many students, PRW1 represents the first time that they engage in meaningful 
introspection and interact with socially diverse peers. Research suggests that undergraduate students are 
unlikely to participate in such thought processes on their own.1 The necessity of this course is supported 
by student development theory, which posits that students cannot develop a sense of purpose without 
first establishing independence and self-awareness.2 While in previous decades students entered college 
with an established sense of autonomy, many of today’s youth do not engage in self-examination until 
their college years.3,4 The path for students to become aware, ethical, engaged human beings and citizens6 

                                                           
6 Italicized content reflects the Task Force on General Education’s mission statement.  
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quality programming for students in the Dedman Center, the removal of the PRW2 requirement could 
negatively impact student utilization of the gym.  
The required PRW2 course by design develops personal connections student to student, and with teaching 
faculty and the student in an interactive relaxed environment helping to anchor those students to the 
SMU community. In addition, the PRW2 course has significantly impacted the student experience at our 
SMU-in-Taos program 
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Implementation  

Fall 2018 – Pilot  

In the fall of 2018, this experience will be piloted with 6 sections. These sections will be made up of three 

groups from Mary Hay, Peyton, Shuttles Commons and three groups from Armstrong Commons. These 

six sections will be facilitated by two faculty members, two academic support staff members, and two 

student affairs staff members in addition to student leaders.  

 

Students will opt-in to this experience and it will satisfy their PRW 1 requirement, but they will not receive 

course credit and will have to make up the credit hour. Eligible students will receive information prior to 

AARO and can claim their spot in one of these groups during the advising portion of AARO.  

  

Fall 2019 



SMU, Office of Curricular Innovation and Policy   32 
 

 

Learning Domains  

Learning happens everywhere. It is imperative activities enhancing the student experience are intentional and 

focused on student learning. The learning domains can be categorized as cognitive (knowledge), affective (attitudes 

and beliefs), and the psychomotor (skills and abilities). As a division, each program and service we offer will map to 

one or more of the following learning domains.  

  

Courageous Leadership  

Cognitive – Internal  

The courageous leadership domain supports values based leadership for students to leverage as they lead with 

conviction and integrity regardless of formal positions or roles. Descriptors  

Ethical leadership  

Values-based leadership  

Inclusive leadership  

Leadership models  

Leadership styles  

Servant leadership  

  

Personal Congruence  

Affective – Internal  

The personal congruence domain fosters identity development to help students clarify their values to live with 
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Section 1: Common Curriculum Draft 

 
In spring 2010, the SMU faculty approved the replacement of the General Education Curriculum (GEC) 
with the University Curriculum (see Appendix A for the iconic rendering of the UC). Although a majority 
of those who voted approved the change, less than half the faculty participated in the vote. As a result 
the UC faced significant headwinds. Further problems surfaced almost immediately after the vote as it 
became evident that what had been approved was not a fully developed curriculum but a framework. The 
timing of the transition added further complications since during the SACSCOC reaffirmation process it 
became clear that general education assessment was sorely lacking. In particular, going forward, general 
education would have to be based on student learning outcomes (SLOs), a marked change from previous 
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https://www.rochester.edu/aboutus/curricula.html
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As attractive as a required minor is we rejected it for several related reasons. While it avoids the issue of 
creating a new layer of administration associated with the clusters since minors have natural 
constituencies, tying our current Breadth and Depth courses to minors is much more difficult than for 
clusters. Thus, such a curriculum represents a radical revision of UC-2016. It will also make satisfying our 
SACSCOC requirements more problematic since few minors have courses in each of the three key areas 
of humanities, social sciences, and science. As result, a student completing a minor would also likely have 
to complete one or two additional courses. Since only a handful of our current 86 minors require 15 
credits, this would leave high-credit majors in the awkward situation of having to choose their minor based 
not on interest but on timely completion. Again, as with the clusters, many students would still need to 
complete courses outside a minor to fulfill general education. This would involve the creation of a more 
complicated record-keeping mechanism and would complicate four-year planning and advising. The 
hybrid model, while providing better integration with UC-2016 and making SACSCOC compliance easier, 
adds a further layer of complexity. Furthermore, we believe requiring a minor has the potential to lock 
students into curricular choices before they have had time to explore, a key ingredient of effective general 
education. It could also leave our students with a lack of sufficient breadth, a significant disservice to 
students who enter college with a hyper focus on their major. 
The fourth approach, the one we recommend, gains a number of advantages of the minor option, 
preserves the essential elements of UC-2016 and reduces its complexity. It also integrates with both 
honors (see Appendix D) and transfer students. In a nutshell: 

 the Breadth requirement is maintained and strengthened 

 the Depth requirement is removed from the Distribution requirements 

 PRW and KNW requirements are removed from the Foundations, all students are required to take 
D&D 1312 and D&D 1313 is replaced by a Critical Reasoning CR 1313 (see Appendix C)  

 Two new categories are added and one is removed 

 Incentives are put in place to encourage minors or second majors, especially interdisciplinary 
ones, and new rules for Breadth help ensure a strong liberal arts foundation  

 The Foundations would consist of the D&D and CR sequence and the Second Language and 
Quantitative Foundations requirements (in the case of the latter a new INQuiry course proposed 
by the Task Force on Creative Computing and Interactive Technology is in the works)  

 
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attractive. Minors and second majors consisting of courses from multiple prefixes will likely therefore be 
appealing. The Office of General Education will provide information that will help interested students 
leverage their general education courses. As a result we expect that departments may wish to reevaluate 
their minors (more likely) or majors to broaden their appeal. We also foresee the creation of new 
interdisciplinary minors that take advantage of this change. 
 
One of the principles laid out in the original UC was that it accommodate Honors students in order to 
attract and retain high-achieving students. This principal was never acted on when the UC was 
implemented. Under the Common Curriculum, Honors students will be allowed to design their own 
minors with faculty oversight in a way that is comparable to the way Dedman and Meadows students can 
now design individualized majors (see Appendix D for details). We expect that Honors students will find 
this an attractive means of completing their Breadth requirements. As an added bonus some of these 
minors may be formalized and available to all SMU students as has happened with individualized studies 
majors (e.g., Health and Society). 
 
The original UC also called for a general education curriculum that was transfer friendly. What was 
implemented was not. Under UC-2016 transfers typically meet all of the Breadth requirements before 
coming to SMU apart from TM and HC. They also tend to take multiple classes that satisfy IIC, which then 
only serve as electives. Under the Common Curriculum we expect most transfers will opt to complete the 
eighth Breadth with one of their social science courses making more productive use of their previous 
collegiate experience. By allowing two SE to count instead of one SE and one TTIS transfers should be well-
positioned to meet both the Foundations and Breadth leaving them with the Proficiencies and Experiences 
at SMU.  
 
For first year students, the opposite is true. We do not want incoming first-year students to complete 
most of their general education requirements through AP or IB or Dual Credit courses. Therefore we 
propose that students be allowed to complete at most half of the eight-course Breadth requirement 
through AP or IB or Dual Credit. Moreover, following the restriction regarding science AP credit and UC-
2016, students will not be allowed to complete any of the three areas with AP, IB, or Dual credit alone – 
one course in each area must be completed at SMU. Of course AP, IB, and Dual Credit can still be used 
for elective credit or for major or minor requirements as d



http://college/wfu.edu/academics/first-year-seminars/
http://college/wfu.edu/academics/first-year-seminars/
http://yalecollege.yale.edu/academics/special-academic-programs/first-year-seminar-program
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  w i t h  t h e  D & D  1 3 1 3  r e q u i r e m e n t . I 
  a d d i t i o n ,  s i 
 c e  m o s t  s t u d e n t s  h a v e  n o t  c o m p l e t  2 9 t h e i r 9 S L R  b e f o r e  c o m i 
 g  t o  S M U  a t  l e a s t  o n e  l a n g u a g e  c o u r s e  s h o u l d  b e  c o m p l e t  2 9 i 
  t h e  f i r s t  y e a r ,  p r e f e r a b l y  i 
  t h e  f i r s t  s e m e s t e r . W i t h  t h e  C o m m o n  C u r r i c u l u m  w e  a r e  r e c o m m e n d i 
 g  t h a t  D & D  1 3 1 2  a n d  t h e  C R  b e  r e q u i r e d  a s  w e l l . W h i l e  P R W 1  i s  o n l y  o n e  c r e d i t  i t  d o e s  m e  t  f o r  t h r e e  h o u r s  p e r  w e e k . W e  b e l i e v e  t h i s  t i m e  s h o u l d  b e  r e-r o u t e d  t o  t h e  S L R ,  D & D ,  C R ,  a n d  Q F  r e q u ir e m e n t s . W e  a l s o  d e s i r e  t o  l e a v e  r o o m  i n  t h e  f i r s t  y e a r  f o r  a c c o m m o d a t i 
 g  r e c o m m e n d 8  c 
 n s  c o m i 
 g  o u t  o f  t h e  C I Q @ S M U  i 
 i t i 8  c v e  a n d  t h e  p i l o t  H u m a n  R i g h t s  c o u r s e  t h a t  a d d r e s s e s  c o n c e r n s  r a i s  2 9 b y  B l a c k @ S M U . I 
  a d d i t i o n ,  w e  w a n t  s t u d e n t s  t o  b e g i n  e x p l o r i n g  th e  B r e a d t h  r e q u i r e m e n t s  a n d  s t a r t  t h e i r 9 c r i t i c a l  s u b s e t  c o u r s e s . A l l  o f  t h i s  p r e s s u r e  o n  t h e  f i r s t  y e a r  n e e d e d  s o m e  r e l i e f  v a l v   w h i c h  w e  b e l i e v e  i s  t h e  e l i m i 
 8  c 
 n  o f  P R W 1 .  T h e  s i t u a t i o n  o f  P R W 2  i s 9 s o m e w h a t  d i f f e r e n t  s i 
 c e  t h i s 9 c o u r s e  c a n  b e  t a k e n  a t  a n y t i m e  d u r i n g  t h e  f o u r  y e a r s . T h e  p r i m a r y  r e a s o n  f 
 r  t h e  r e c o m m e n d 8  c o n  t h a t  i t  b e  r e m o v e d  w a s  t h a t  s t u d e n t s  h a v e  c a n  
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We left QR, OC, CE, GE unchanged. Information Literacy will be emphasized in D&D 1312 and CR 1313. 
The HD tag (Appendix F) is still under consideration based on the Cultural Intelligence initiative. Given the 
emphasis on ethics in our Strategic Plan (https://www.smu.edu/AboutSMU/StrategicPlan) and the 
removal of depth we have added a new tag in Individual and Civic Ethics (Appendix G). This tag will 





mailto:uctaskforce@smu.edu








http://news.stanford.edu/2016/05/10/stanford-faculty-launch-new-humanities-core/
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Appendix B: Faculty Senate Resolutions 

 
Resolution by the SMU Faculty Senate on the Adoption of UC 2016 
 
Whereas the faculty of SMU voted in 2010 to implement a comprehensive University Curriculum 
(henceforth UC 2010), and 
 
Whereas UC 2010 encountered significant difficulties in implementation, and  
 
Whereas UC 2010 has made it difficult for students to graduate from SMU in four years, and  
 
Whereas there have been numerous modifications to UC 2010 that have not received explicit faculty 
approval, and 
 
Whereas UC 2010 has been rendered functional only by stop-gap exemptions that allow students to 
graduate in a timely fashion, and 
 
Whereas the exemptions to UC 2010 negatively impact the viability of important courses of study, and 
 
²ƘŜǊŜŀǎ ǘƘŜ ŜȄŜƳǇǘƛƻƴǎ ǘƻ ¦/ нлмл ǳƴŘŜǊƳƛƴŜ {a¦Ωǎ Ǝƻŀƭ ƻŦ ƘŀǾƛƴƎ ŀ ǿŜƭƭ-rounded curriculum, and 
 
Whereas Peter Moore, the Associate Dean of General Education, has worked tirelessly with the University 
Curriculum Committee, the Academic Policies Committee, and the faculty at large to develop a revised 
curriculum (henceforth UC 2016), and 
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Appendix C: Critical Reasoning (CR) 1313 Course Proposal 

 
Course purpose 
CR 1313 should provide all SMU undergraduates with the foundations for critical thinking, reading and 
writing that underlie academic and civic discourse. The course can be divided into two main parts, a skills 
section and an application section.

















 

http://admin.trinity.duke.edu/curriculum/trinity-curriculum
https://www.american.edu/provost/gened/upload/Reimagining-General-Education-5-4-16.pdf
http://www.northeastern.edu/core/requirements/employing-ethical-reasoning/
http://www.northeastern.edu/core/requirements/employing-ethical-reasoning/
https://college.harvard.edu/academics/planning-your-degree/general-education


https://generaleducation.fas.harvard.edu/ethical-reasoning
https://smu365.sharepoint.com/teams/Provost/CIP/UCCommittee/SitePages/Home.aspx
https://undergrad.stanford.edu/academic-planning/degree-erquirements/gers-students-who-entered-2013-class-2017/ways-thinking
https://undergrad.stanford.edu/academic-planning/degree-erquirements/gers-students-who-entered-2013-class-2017/ways-thinking
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Appendix H: Writing in the Major/Minor 

 
In the best institutions it is becoming more commonplace that students must complete a writing course 
in their major. 

https://undergrad.stanford.edu/programs/pwr/courses/writing-major
https://undergrad.stanford.edu/programs/pwr/courses/writing-major
https://writingprogram.gwu.edu/writing-disciplines
https://writingprogram.gwu.edu/writing-requirements
https://writingprogram.gwu.edu/program-resources#WID%20Course%20Guidelines
https://twp.duke.edu/students/undergraduate
https://twp.duke.edu/faculty/wid/guidelines
https://admission.princeton.edu/academics/senior-thesis
https://as.vanderbilt.edu/academics/axle/writing-requirements.php


https://writingprogram.gwu.edu/program-resources




 








